Abstract. Bridging the digital divide is a major endeavour in many cities, especially offering learning opportunities for underserved groups. As a major target group, teenagers are addressed. While the first stage was to provide access to technology, empirical research has shown that support is necessary to develop the necessary digital literacy. But as we will show, only full integration into the life world of teenagers will really support their learning process. Using examples from our fieldwork in a regional learning environment, we focus on schools and youth centres as being very important locations for the personal development teenagers. Through a careful analysis of strengths and weaknesses especially of the so-called Web.Punkte projects, we will suggest further activities to reach the next stage of life world integration.
The Need for Improved Learning Environments
Despite all variances, there is a common understanding among researchers, politicians and businesses that learning is a crucial condition for societal participation in its different shapes. This is especially true for living in the so-called information society where the ongoing diffusion of information and communication technologies (ICT) puts new demands and challenges on learning and learners. Additionally, ICT is becoming an integral component of the learning process itself (e.g. using instructional software to achieve certain learning goals). Since technological changes are continuous, an understanding and the capability for learning are needed to follow the developments.
Accordingly, many countries have started initiatives aimed at keeping up with the increasing impact of ICT on learning. But, as studies on the so-called 'digital divide' have shown, the effective and efficient use of digital media technologies and the necessary cultural capital for dealing with information and knowledge are unequally distributed. It seems that the less formal education one has the less likely it is that he or she will make use of digital media. Overall, especially so-called underprivileged groups have not been making the utilisation of the digital media part of their everyday life [10, 11, 25] . The lack of digital literacy, i.e. the competences needed for a meaningful utilization of new media, correlates with general literacy deficits. Sufficient reading skills, for instance, are an indispensable pre-condition for Internet utilisation. It is striking that apparently many underserved youths do not meet these demands [17] . This can become a vicious circle because traditional cultural skills as literacy and numeracy are a prerequisite for using digital information and communication technologies effectively and efficiently for work, everyday activities and learning.
We argue that learning occurs in different ways and that the formal, mainly curriculum-based learning in school is only one facet of the learning environment that surrounds young people. Alternative learning opportunities, like in youth centres, can be more appropriate for those who fail in school and may also include ICT. Imagine, for instance, a group of young girls who often play tenant from school but meet regularly at a youth centre to practice hip-hop dancing. With the help of a youth worker, they take some pictures and together with some info text put it all together on a web-site to promote their activities. In this informal environment the girls gain new skills and self-confidence that may foster the achievement of additional biographical orientations.
In an integrated community learning network such activities may be the result of cooperation between schools and youth centres in a certain neighbourhood. Schools may open their computer labs in the afternoon for project-oriented media work with youth centres. Both institutions could use the same network infrastructure, bringing the idea of synergy into practice. Youth centre staff may call the same technical support service as schools and thereby profit from a joint user help desk as a single point of contact. Eventually, the cooperation takes off the ground when youth workers and teachers start to cut-off their biased opinions, attend joint-trainings and closely work together to serve the youths of their catchment area.
We will explore the possible benefits and challenges of an integrated community learning network for the improvement of learning in its different shapes especially for underserved youth. Building on the idea of the social proximate space as a major point of reference for the socialisation of children and youth we will first discuss the importance of cultural and social capital for learning. Underserved youth regularly only find limited opportunities to accumulate cultural and social capital. We argue that the conditions of learning and the acquisition of social and cultural capital could be improved significantly within a regional learning network. Public schools and the entities of youth work, which are, above all, youth centres, are two major players in such a network. Against the background of these two institutions we discuss the perils and the possible benefits of a community learning network. With regard to the age range of the visitors or users of these institutions we focus on teenagers.
For this purpose we build on our experience from working with both entities for a considerable time in different contexts. With Web.Punkte (http://www.webpunktebremen.de) we ran a project that provided schools with an additional computer lab that should also serve the surrounding community. An extensive evaluation report provides valuable data for this paper [6, 7] . With PowerUP Bremen Neustadt we integrated a computer lab into a low-income neighbourhood and learned a lot about the challenges of computer-supported youth work [23] . Extensive work on IT planning and management in schools, a research project about the conditions of a milieu-sensitive computer-supported youth work [24] and the ongoing attempt to set up a regional learning network for the Bremen area provide us with further knowledge we build on for the purpose of this paper.
